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Abstract
The purpose of this study was to investigate the perceptual differences in praise
between elementary school students and teachers. Students reported their emotion
towards teachersʼ praise, motivation after teachersʼ praise, and the reason why the
teachers praised students in each of the five situations. The teachers answered the same
questions for three age groups: lower graders, middle graders, and senior graders. The
results revealed that their emotional and motivational perceptions were similar;
however, teachersʼ and studentsʼ perceptions of the reason were different. For instance,
when students were praised for learning a subject not preferred by them, the students
stated that the reasons why the teachers praised them were because teachers believe
that the subject would be useful for the students in the future and not learning such
subjects might lead to difficulties when students grow up. As the students were going to
enter junior high schools, their concerns about junior high school studies might have
affected this result. On the other hand, the teachers reported that they praise students in
such situations to indicate studentsʼ achievements and give them positive feedback. The
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肯定的 中立 アンビバレント 否定的 回答なし
低学年 18 (100％) － － － －
中学年 21 (100％) － － － －












低学年 15(83.33％) － － － － 2(11.11％) － 1(5.56％)
中学年 6(28.57％) 11(52.38％) 1(4.76％) － 1(4.76％) 1 (4.76％) 1(4.76％) －

















































































肯定的 中立 アンビバレント 否定的
低学年 17(94.44％) 1 (5.56％) 0 0
中学年 15(71.43％) 3(14.29％) 2 (9.52％) 1 (4.76％)

























































































低学年 11(61.11％) 1 (5.56％) 0 0 0 2(11.11％) 2(11.11％) 2(11.11％)
中学年 7(33.33％) 3(14.29％) 1(4.76％) 0 9(42.86％) 0 1 (4.76％) 0






































































められることを好む（e.g., Burnett, 2001; Burnett










肯定的 中立 アンビバレント 否定的
低学年 13(72.22％) 0 3(16.67％) 2(11.11％)
中学年 16(76.19％) 0 4(19.05％) 1 (4.76％)



























































































低学年 8(44.44％) 1 (5.56％) 0 0 1(5.56％) 7(38.89％) 1(5.56％)
中学年 2 (9.52％) 8(38.10％) 2(9.52％) 1(4.76％) 0 8(38.10％) 0
















































































肯定的 中立 アンビバレント 否定的
低学年 14(77.78％) 1(5.56％) 1( 5.56％) 2(11.11％)
中学年 10(47.62％) 1(4.76％) 3(14.29％) 7(33.33％)
























































































































































































低学年 11(61.11％) 2(11.11％) 1(5.56％) 0 1(5.56％) 0 1(5.56％) 2(11.11％)
中学年 3(14.29％) 5(23.81％) 0 2(9.52％) 0 7(33.33％) 1(4.76％) 3(14.29％)
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